16  
	Education and Skills Development 


16.1 Introduction

Education and training provide skills to drive economic and social development within the context of both the local and global economy. Education and training also provide equality of opportunity for individuals to participate in local and national development. Given the importance of education and training for the required socio-economic development, there is need for greater investment of resources in this sector in the FNDP. This chapter provides an investment framework for the sector, over the next five years, which is strategically focused on improving the quality of education and training within and outside the public education and training system. Further, the chapter has been developed taking into consideration all key stakeholders’ plans to implement decentralisation as stipulated in the National Decentralisation Policy (2004). The chapter also takes cognisance of the rights based approach to education and provides for progressively fulfilling the rights to education. 
The education and training sector in Zambia comprises four ministries, namely the Ministry of Education (MoE); the Ministry of Science, Technology and Vocational Training; the Ministry of Sport, Youth and Child Development; and the Ministry of Community Development and Social Services. The MoE is mandated to guide education delivery as well as provide education at basic, high school and college (teacher education) levels. It is also responsible for pre-schooling, including pre-school teacher training, schools for continuing education, the National Science Centre, Educational Broadcasting Services, the Curriculum Development Centre and university education.  The Examinations Council of Zambia also falls under the auspices of MoE.

The responsibility for technical education, vocational and entrepreneurship training (TEVET), on the other hand, lies with the Ministry of Science, Technology and Vocational Training (MSTVT).  The Ministry is responsible for policy direction for the provision of technical education and vocational training. The Ministry of Sport, Youth and Child Development is responsible for community based skills training. The Ministry of Community Development and Social Services is responsible for leadership and practical skills as well as literacy classes that are offered mainly to vulnerable groups, such as the handicapped, women, orphans and non-literate youth and adults. 

There are also many non-government providers of education and training at all levels from the private sector.  Further, some non-governmental organisations (NGOs), faith based organisations (FBOs) and community based organisations (CBOs) also provide education and training.  These organisations provide education, using alternative delivery systems, to a large population of young people by equipping them with knowledge and skills needed for their livelihood.
16.2 Review of Past Performance

The MoE is the largest stakeholder in the education sector and employs about 65,000 teachers and lecturers and over 4,400 administrative and support staff. Currently, under the MoE, education provision is guided by the education policy document, Educating Our Future (1996).  This policy focuses on equitable access to quality education at all levels. Actual implementation of the policy has, since 2003 been based on the education sector Strategic Plan, 2003 to 2007. The major subsectors are basic, high school, and tertiary education. The MoE is organised according to the following levels: Headquarters, 9 Provincial Education Offices (PEOs) and 72 District Education Boards (DEBs).  In order to strengthen education decentralisation and facilitate the deconcentration and devolution process, the MoE has created Provincial Education Management Committees (PEMCs) and District Education Management Committees (DEMCs) at provincial and district levels respectively. Many private and public institutions offer distance education programmes from basic to university level. The MoE is also the leading provider of distance education programmes in the country.

16.2.1 Early Childhood Care, Development and Education (ECCDE)

The 1977 Educational Reforms stated that the provision and funding of early childhood and preschool education would be the responsibility of local councils, local communities, NGOs, private individuals and families. The major challenges in the early childhood care, development and education sub-sector include fragmented curriculum; lack of coherent policy, standards monitoring and supervision; and confining of early childhood care, development and education to pre-schooling instead of offering a more comprehensive learning experience. Financing of early childhood care, development and education has remained unclear as most of the learning dispensed at this level is in the hands of private providers.

16.2.2 Basic Education

Some marked successes have been recorded, especially concerning improvements in access to basic education for Grades 1-9. Enrolment in Grades 1-7 and Grades 8-9 has increased at an average of 9 percent annually since 2000. Gross enrolment ratios (GER) for Grades 1-9 went up from 75.1 in 2000 to 89.8 in 2004; net enrolment ratios (NER) increased from 68.1 in 2000 to 79.4 in 2004.  A good part of the overall increase in enrolment has been due to the significant increase in the number of community schools. Despite these gains, however, there still exists a disparity between male and female pupils, with girls representing a GER of 86.4 in 2004 against 93.2 for boys and completion rates of 65.8 and 78.3 respectively.

During the PRSP/TNDP period, in order to ensure quality education, provision of teaching and learning materials (particularly textbooks) and deployment of more trained teachers were given priority. There was also a marked increase in the number of teachers attending in-service training during this period. The curriculum for the basic school level was re-conceptualised in order to make it more relevant to the needs of the learners and society. Despite these interventions, the gains in the quality of education have not matched the levels achieved in terms of access.  Numerous challenges still remain at the basic education level. The major ones include drastically raising the learning achievement in key subject areas; shifting of more qualified teachers to teaching the foundation years (Grades 1 to 2); improving the quality, relevance and delivery of the curriculum; and provision of more teaching and learning materials to match the increased enrolment. Others include increasing access to vulnerable children; improving the retention rate for girls and ensuring they complete the education system and actually benefit from it; and increasing school places for the 7- year old age group.

16.2.3 Literacy Education

The national literacy rate of the age group 15 to 24 years old in 2003 was 70 percent. The challenges facing the provision of literacy education include a greater commitment by the Government in terms of more resources, and the development of institutional structures and mechanisms to facilitate the development of a coordinated, coherent and sustainable programme. 
16.2.4 High School Education

The high school education sub-sector (Grades 10 to 12) has remained stagnant since the 1970s in terms of expanding the infrastructure; for example, the last public secondary school (Grade 8 to 12) was built in 1970. On the other hand, there has been a steady increase in student enrolment since 2000, averaging 10 percent per year. Completion rates have improved from 11.9 percent in 2000 to 18 percent in 2004. However, the high school sub-sector is also facing even greater gender disparities than basic education in all key indicators. Moreover, the quality of high school education has not benefited from the same level of investment as basic education, resulting in deterioration in the quality of education in high schools over the last 30 years. Pupil/teacher ratios have also worsened from 10.9 in 2000 to 16 in 2004. In addition, many of the teachers in this sub-sector are only qualified to teach at upper basic level. The low investment in high school education principally explains the stagnation of examination pass rates for Grade 12, which have consistently remained below 70 percent since 2000.

16.2.5 Tertiary Education: Teacher Education

In 2005, there were 10 basic colleges of education (CEs) and 2 Junior Secondary CEs and University of Zambia (UNZA), training senior secondary school teachers. Recently, there have been initiatives to increase teacher output, such as through the Zambia Teacher Education Course (ZATEC) at basic education level in order to meet teacher demand. From 2000 to 2005 teacher output under the ZATEC programme doubled. In a bid to upgrade teachers with certificates and diplomas, some continuing professional development programmes have been introduced, such as the Primary Teachers’ Diploma by Distance Learning, along with the existing distance learning programmes at both UNZA and secondary colleges. The major challenges facing teacher education include among others, inadequate funding; rundown infrastructure; inadequate and poor staff accommodation; high lecturer-student ratios; insufficient teaching/learning materials and information communication technology (ICT); high attrition rate of teachers due to HIV and AIDS; and poor retention rates.

16.2.6 Tertiary Education: University Education

The combined efforts of UNZA and Copperbelt University (CBU) have resulted in the production  of over 25,000 graduates as at December 2004. Both universities have established Staff Development Programmes, which have resulted in significant training of indigenous staff who make up close to 90 percent of the academic staff. While the two universities have made significant achievements in undergraduate education over the past four decades, postgraduate training is still lagging behind. The two universities have experienced severe under-funding since the 1970s. This has led to overcrowding; dilapidation in infrastructure; high student lecturer ratios; lack of expansion in facilities; high levels of indebtedness; and inadequate education materials and ICT. 
16.2.7 Basic Skills Education and TEVET

Zambia has experienced a rapid decline in the performance of its economy since the mid-1970s. This has seriously affected its ability to generate employment opportunities for its labour force. This situation has further been worsened by the rapid growth of the labour force, which is at present about 6 million. Of particular concern is the problem of large numbers of youths, about 200,000 per annum, leaving the school system without any opportunities for acquiring skills for personal improvement. In view of the foregoing, the Government through the MSTVT instituted the Technical Education, Vocational and Entrepreneurship Training (TEVET) Reforms in 1994 that saw the formulation of the TEVET Policy (1996), the Strategy Paper (1997) and the TEVET Act No. 13 of 1998. For effective management of TEVET and other forms of training, the Technical Education, Vocational and Entrepreneurship Training Authority (TEVETA) was established to regulate all forms of technical education and vocational training. As a result of this, all training providers, regardless of ownership, are required by law to register with the Technical Education, Vocational and Entrepreneurship Training Authority (TEVETA). By way of regulation, the TEVETA is supposed to facilitate the drawing up of national curricula as well as provide guidelines for the development of local curricula. The MSTVT has under its ambit 23 institutions; 21 of these are managed by management boards and TEVETA. 

The broad intentions of the TEVET Reforms are to have an effective and efficient TEVET that will facilitate access, equity and participation in TEVET by all; ensure equality and demand responsive training; and ensure employability of TEVET graduates. Currently, there are a total of 319 registered technical and commercial training institutions in Zambia. The main challenges facing the skills training sub-sector include the fact that formal employment has not grown to take up many of the school leavers and graduates from technical education and vocational training colleges. Besides, the institutions that promote generation of employment have neither resources nor ability to adequately offer the skills demanded by the labour market. Addressing these challenges remains aserious concern, especially with regard to sustainable financing of the sub-sector. Currently, the financing gap in the TEVET sub-sector is mainly covered by donor assistance. To meet the challenges of financing skills training for the Zambian economy, the Government has established a TEVET Fund and measures are being considered for sustaining the Fund. Ultimately, it is expected that industry (which is the major beneficiary of TEVET graduates) will begin to contribute to financing training. This partnership between industry and government presents the most feasible long-term solution for sustaining the TEVET sub-sector. There are also other skills training institutions in other line ministries.

16.2.8 Equity Issues

16.2.8.1 Orphans and Vulnerable Children

The Government has made significant inroads in expanding school places for orphans and vulnerable children (OVC). In 2000, it was estimated that there were 560,000 out-of-school children in the age bracket of 7 to 13. This represented 29 percent of the whole population. By 2004, the number had decreased to just over 290,000, representing 13.7 percent of the population. Likewise, the enrolment of orphans in basic schools increased from 11.1 percent of the total enrolment in 2002 to 20.1 percent in 2004.

16.2.8.2 Children with Special Educational Needs

In 2002, the total number of Children with Special Education Needs (CSEN) in basic education was just over 23,000, representing only 1.1 percent of the total school population. By 2004, the number had risen to over 73,000 pupils, representing 2.9 percent of all the pupils. The rate of increase was also similar in the high school sub-sector over the same period.

16.2.8.3 HIV and AIDS

Under the Basic Education Sub-Sector Investment Programme (BESSIP), the MoE developed a comprehensive HIV and AIDS strategy, which will be scaled up. This strategy is at 3 levels: the mainstreaming of HIV and AIDS issues in the curriculum; dissemination of information to both learners and teachers; and the work place programme, which includes advocacy, and Anti-Retroviral Therapy (ART). The greatest challenge remains that of management and mitigation of the impact of HIV and AIDS on the teaching staff, in particular.

16.2.8.4 Gender

There have been various interventions in the education sector over the years targeted at eliminating gender disparities in order to mainstream and achieve gender equality in education. These have included a number of projects, a full component under BESSIP, and the Pregnancy Re-admission policy. The Government is now close to reaching gender parity in Grades 1 to 7. In high schools, however, the number of girls is still below that of boys. 
16.2.8.5 School Health and Nutrition

There is clear evidence of widespread stunting of children due to poor or insufficient diet, and the recent cycle of food insecurity due to drought and floods has exacerbated the problem. Many children go to school hungry and are unable to concentrate; thus their performance drops. In the worst affected parts of the country, school or community feeding programmes seem to have increased attendance. The School Health and Nutrition (SHN) pilots in Eastern province have proved effective, and are now being scaled out to other provinces.

16.2.9 Bursaries

The Bursaries Committee administers government bursaries, grants, scholarships and fellowships for study at universities both in-country and abroad. Close to 70 percent of students are entitled to bursaries, which cover 75 percent of tuition fees for most beneficiaries, and up to 100 percent for vulnerable groups (such as double orphans). The major challenge concerning bursaries is to make them accessible at all levels. Given increasing vulnerability at all levels, the Government recognises the need to widen coverage to the other sub-sectors and various vulnerable groups. However, there is a limited number of bursaries at basic and high school level for vulnerable pupils.

16.2.10 Financing of Education

The Government prioritises education as a key social sector. The MoE expenditure for 2005 was budgeted to be 2.8 percent of GDP. The Government has targeted a minimum allocation of 20.5 percent of the total annual discretionary budget for the sector.

16.3 Policies and Key Reforms

The FNDP will place emphasis on improvement of quality, while still regarding increase in access as a priority for early childhood care, development and education, upper basic, high school, vocational training and tertiary education. In this regard, reforms in curriculum development; syllabus design; professional teacher enhancement; making the learner environment more productive and conducive to the learning and welfare of the learner; and attainment of educational standards will be among the key reform areas. 

In the area of access to education, the major reforms in the FNDP will involve provision of education through low cost/high impact interventions for different categories of learners who previously were not sufficiently catered for as children, youth or adults. One reform will be through the expanded use of open and distance learning and provision of literacy and basic skills education.

Other reforms will continue to ensure that pro-poor policies are instituted to offer equitable education to vulnerable members of society, notably under gender, HIV and AIDS, SHN, OVC, CSEN and out of school children. Reform of existing policies and/or development of new ones will focus on the following areas:

a) Curriculum diversification and assessment;

b) Development, production, procurement and supply of educational materials;

c) Teacher education, deployment and retention;

d) Governance, community participation and cost sharing;

e) Early Childhood Care, Development and Education;

f) Literacy Education;

g) Distance and Open Learning;

h) Community schools – ownership, management and financing; 
In order for these policy reforms and priorities to be translated into viable programmes, partnerships shall be built and/or strengthened, especially between the Government, on the one hand, and donors, NGOs, FBOs, and private providers of education and training, on the other. Additionally, appropriate legislation will be instituted for the proposed policy reforms. 

Finally, the Government will significantly increase the levels of funding to the education and training sector and additional funding will be sourced from external funding agencies. This entails an increase by 2010 to Southern African funding levels of a minimum of 5 percent of GDP devoted to education and training. The external partners will also need to both increase the present levels and move towards unrestricted sector support (pool funding) and general budget support to address the challenges the sector is facing in other key sub-sectors.

16.4 Vision and Goals

The vision is: Innovative and productive life long education and training accessible to all by 2030.

The goals are as follows:

a) To ensure universal basic education provision to children;

b) To ensure that opportunities exist for all citizens to have equitable access to ECCDE, basic and high school, tertiary education and/or technical and vocational training;

c) To improve the quality and relevance of education and skills training;

d) To promote efficiency and cost-effectiveness;

e) To enhance institutional coordination in both public and private education and training institutions; and

f) To ensure that library services are improved to contribute to high standards and quality of education in Zambia.
16.5 Programmes, Objectives and Strategies 
The five objectives below cover the whole sector, whereas the strategies and programmes are for the specific sub-sectors of early childhood care, development and education, basic, literacy, high school, teacher education, university education, and basic skills education and technical education, vocational and entrepreneurship training. The following are the broad objectives of the education and training sector during the FNDP period:

a) To strengthen or establish institutional frameworks to coordinate provision of education and training through government, community and private institutions;

b) To introduce policy changes reflective of the current educational requirements;

c) To promote use of alternative modes of education and training provision;

d) To promote innovative methodologies in learning institutions;

e) To promote use of responsive monitoring of standards and assessment tools; and

f) To enhance provision of teaching/learning materials and equipment.

The matrix below presents the FNDP programmes and their respective objectives and strategies.
	Sector: Education and Skills Development

	No. 
	Programmes 
	Objectives 
	Strategies 

	1
	Curriculum

Development and

Educational

Materials


	1
2


	To design a

comprehensive

and diversified

curriculum that

is interlinked

throughout all

educational

levels

To provide

relevant

educational

materials
	Early Childhood Care, Development and Education

a) Develop a national early childhood care, development and education curriculum framework;

b) Develop, produce and distribute teaching/learning materials for early learners

Basic Education

a) Develop a basic school curriculum and syllabus for Grades 8 and 9 and review the curriculum framework for Grades 1 to 7;

b) Develop, produce and distribute teaching/learning materials for pupils;

c) Develop and produce open and distance learning materials for the Alternative Basic Education Programmes

Literacy Education

Review and improve literacy teaching and learning materials

High School Education

a) Develop a high school curriculum and syllabus for Grades 10-12;

b) Improve teaching and learning, especially in practical, scientific and technological disciplines;

c) Develop, produce and distribute teaching/learning materials for pupils

Tertiary Education: Teacher Education

a) Improve the quality of training through the provision of equipment and teaching/learning resources;

b) Develop, produce and distribute teaching/learning materials for students

Tertiary Education: TEVET

a) Develop appropriate training, assessment and qualification systems to meet current and future demands of the labour market;

b) Improve the quality of training through the provision of equipment and teaching/learning resources;

c) Develop, produce and distribute teaching/learning materials for students

Tertiary Education: University Education

a) Design a comprehensive and diversified university curriculum with relevant linkages to other educational levels and to the needs of socio-economic development;

b) Develop, produce and distribute teaching/learning materials for students


	2
	Standards and

Assessment


	1
2


	To develop a

comprehensive

assessment

system reflective

of an outcome

and demand

based

curriculum
To establish the

National

Qualifications

Framework (NQF)

	Early Childhood Care, Development and Education

a) Develop monitoring and evaluation instruments for early childhood care, development and education;

b) Monitor learning performance through increased standards visits

Basic Education

a) Develop an assessment system, including methods of continuous assessment and examinations;

b) Monitor learning performance through increased standards visits

Literacy Education

Develop monitoring and evaluation instruments for literacy

Education

High School Education

a) Develop an assessment system, including methods of continuous assessment and examinations;

b) Monitor learning performance through increased standards visits

Tertiary Education: Teacher Education

a) Develop an assessment system reflective of an outcome based curriculum;

b) Monitor learning performance through increased standards visits;

c) Establish the criteria for the operations and management of the Zambia Qualifications Authority (ZQA) and National Qualifications Authority (NQF) within the context of the SADC framework

Tertiary Education: TEVET

a) Develop appropriate training, assessment and qualification systems to meet current and future demands of the labour  market;

b) Strengthen regulatory capacity within TEVET

Tertiary Education: University Education

a) Review and develop the internal mechanisms for assessment, including methods of continuous assessment and examinations;

b) Establish the criteria for the operations and management of the ZQA and NQF within the context of the SADC framework



	3
	Teacher

Education
	1
2

3
	To strengthen

the systems for

continuous

professional

development,

management and

support
To strengthen

the systems for

initial teacher

training,

management and

support

To develop a

comprehensive

national policy

and institutional

framework for

promotion and

development of

library services

in Zambia
	Early Childhood Care, Development and Education

Provide continuous professional development to serving teachers and care givers

Basic Education

a) Provide continuous professional development to serving teachers;

b) Provide pre and in-service training of teachers in SHN interventions and create health promoting schools

Literacy Education

Provide continuous professional development to serving

Providers
High School Education

Provide continuous professional development to serving teachers

Tertiary Education: Teacher Education

a) Develop a training policy and plan for initial training for ECCDE teachers and care givers;

b) Train qualified teachers with basic education teacher competencies in order to eliminate double shifting in all schools;

c) Develop a training policy and plan for initial training for literacy providers;

d) Design a comprehensive library service that is inter-linked throughout all education levels;

e) Provide relevant library services and education materials

Tertiary Education: TEVET

a) Increase the number of lecturing staff in TEVET;

b) Increase participation of females and the disabled in skills teacher training;

c) Enhance skills and qualification levels of lecturing personnel in skills training

Tertiary Education: University Education

Train qualified teachers with high school teacher competencies

in order to reallocate those qualified Grade 8-9 teachers currently teaching in Grades 10-12 to basic education



	4
	Infrastructure

Development
	To provide

appropriate and

sufficient

infrastructure

facilities and services including

rehabilitation and

maintenance in order to improve equitable access to and quality of education

	Early Childhood Care, Development and Education

a) Develop designs for Early Childhood Care, Development and Education classrooms;

b) Construct, rehabilitate and maintain Early Childhood Care, Development and Education centres in selected regions and districts

Basic Education

a) Provide sufficient classrooms in lower basic schools in order to eliminate double shifting;

b) Provide sufficient classrooms and other facilities (laboratories, etc.) to upgrade lower basic schools into full basic schools;

c) Rehabilitate and maintain basic schools;

d) Provide and maintain water and sanitation facilities with a view to provide equitable access for girls and CSEN;

e) Provide staff housing with emphasis on rural schools

Literacy Education

NB: There are no planned activities under infrastructure as

literacy training will be conducted using existing infrastructure

facilities for adult literacy centres

High School Education

a) Provide designs for low cost day schools with weekly boarding facilities for selected regions;

b) Provide sufficient classrooms and other facilities (laboratories, libraries and practical classrooms etc.);

c) Construct and rehabilitate boarding and technical high schools;

d) Provide and maintain water and sanitation facilities with a view to provide equitable access for girls and CSEN;

e) Provide staff housing with emphasis on rural schools

Tertiary Education: Teacher Education

a) Construct additional classroom space at each of the 12 Colleges of Education;

b) Construct additional zonal resource centres;

c) Rehabilitate and maintain colleges of education, including provincial, district and zonal teacher resource centres;

d) Provide and maintain water and sanitation facilities with a view to provide equitable access for girls and CSEN;

e) Provide staff housing

Tertiary Education: TEVET

a) Provide and expand infrastructure in order to increase access to TEVET;

b) Rehabilitate and maintain existing infrastructure

Tertiary Education: University Education

a) Provide and expand infrastructure in order to increase access to university education;

b) Establish a third university based on a public-private partnership model;

c) Rehabilitate and maintain universities, including hostels, libraries and laboratories



	5
	Distance

Education and

Open Learning
	1
2


	To expand access

and participation

in the provision

of basic

education through

alternative modes

of delivery using

appropriate

methodologies

and technologies
Promote private

sector

participation
	Early Childhood Care, Development and Education

NB: Distance education and open learning methodologies will

not be used in this sub-sector

Basic Education

a) Develop a framework to coordinate provision of open and distance education;

b) Identify and utilise appropriate methodologies and technologies to improve access to and quality of open and distance education;

c) Develop and produce open and distance learning materials for the Alternative Basic Education Programmes

Literacy Education

a) Develop a framework to coordinate provision of open and distance education;

b) Establish adult literacy centres in selected regions and in coordination with other line ministries

High School Education

a) Develop a framework to coordinate provision of open and distance education;

b) Identify and utilise appropriate methodologies and technologies for facilitating distance and open learning;

c) Promote e-learning;

d) Reform provision of APU

Tertiary Education: Teacher Education

a) Develop a framework to coordinate provision of open and distance education;

b) Identify and utilise appropriate methodologies and technologies for facilitating distance and open learning;

c) Promote e-learning

Tertiary Education: TEVET

a) Increase access to TEVET through the provision of distance learning facilities;

b) Identify and utilise appropriate technologies and methodologies for facilitating distance and open learning;

c) Promote e-learning.

Tertiary Education: University Education

a) Develop an effective framework to coordinate provision of open and distance education;

b) Identify and utilise appropriate methodologies and technologies for facilitating distance and open learning;

c) Promote e-learning.



	6
	Equity
	1
2


	To develop

flexible and

inclusive

education

programmes that

provide

mechanisms for

increasing

equitable access

to quality basic

education for

CSEN and OVC
To provide

interventions on

HIV and AIDS

and SHN


	Early Childhood Care, Development and Education

a) Develop and strengthen strategies that encourage retention and progression of girls and OVC;

b) Equip teachers and care takers with adequate and relevant information about HIV and AIDS

Basic Education

a) Increase access, participation and retention in basic education, with particular emphasis on CSEN and OVC;

b) Increase bursary provisions;

c) Develop and support actions aimed at mitigating and reducing the impact of HIV and AIDS and other social and health related issues;

d) Equip teachers with adequate and relevant information about HIV and AIDS

Literacy Education

Equip adult literacy providers with adequate and relevant

information about HIV and AIDS

High School Education

a) Increase access, participation and retention in high schools, with particular emphasis on girls;

b) Eliminate gender disparities in both participation and learning achievement;

c) Develop and support actions aimed at mitigating and reducing the impact of HIV and AIDS and other social and health related issues;

d) Equip teachers with adequate and relevant information about HIV and AIDS

Tertiary Education: Teacher Education

a) Equip lecturers with adequate and relevant information about HIV and AIDS;

b) Increase access, participation and retention in college education with particular emphasis on CSEN, women and OVC;

c) Eliminate gender disparities in both participation and learning achievement

Tertiary Education: TEVET

a) Increase access, participation and retention of girls and women in TEVET;

b) Train more lecturers in courses for the disabled and increase participation of the disabled in TEVET;

c) Identify and utilise appropriate methodologies to facility equity in training;

d) Facilitate access to bursaries for the disadvantaged

Tertiary Education: University Education

a) Equip lecturers with adequate and relevant information about HIV and AIDS;

b) Increase access, participation and retention in basic education for females, CSEN and OVC;

c) Eliminate gender disparities in both participation and learning achievement;

d) Increase bursary provisions



	7
	Management and

Administration
	To develop, revise

and improve the

overall framework for quality educational

planning, human

resource, financial

management and

administration of

education delivery
	a) Establish an institutional framework within the education and training sector to coordinate and oversee the implementation of ECCDE and community schools;

b) Conduct focused policy relevant studies and reviews in response to identified policy gaps;

c) Revise and improve the resource allocation criteria for institutions and operational levels;

d) Develop a framework to coordinate the provision of literacy and establish literacy programmes in collaboration with other ministries, NGOs, universities and communities;

e) Improve information management systems that are responsive to the needs of the education and training sector at all levels;

f) Devise mechanisms for retention and attraction of teachers to rural areas;

g) Establish an efficient, accountable and decentralized procurement and distribution system;

h) Strengthen accountability and transparency in the utilization of funds;

i) Improve the internal management and implementation structures at the headquarters and provincial levels, including decision-making, flow of information, time management and procedures for meetings;

j) Strengthen the systems for continuous professional development, management and support in colleges of education;

k) Expand and regulate the production of qualified teachers and teacher educators;

l) Strengthen management and administrative systems in universities;

m) Liquidate the institutional debt and expand the sustainable financial resource base in universities;

n) Develop institutional capacity for dealing with HIV and AIDS at all levels of the education and training sector.



	8
	Research in

Education
	To strengthen

research and

innovation

capabilities in private and public tertiary institutions


	a) Encourage sustainable scientific and technological development through research;

b) Implement and/or strengthen programmes on attachment to and exchange of students and staff between tertiary institutions and industry



	9
	Basic Skills

Education and

TEVET
	To develop, revise

and improve the

overall framework for quality  educational

planning, human

resource, financial

management and

administration of

technical and

vocational education

delivery


	a) Provide appropriate infrastructure and facilities to enhance increased enrolment that is inclusive of vulnerable and disadvantaged learners in the basic skills and TEVET institutions;

b) Foster community participation and investment in the provision of basic skills and TEVET;

c) Develop diversified curricula that will mainstream entrepreneurship, career guidance and development from early childhood to TEVET in order to provide skilled human resources for increased productivity and income generation in the formal and informal sectors;

d) Strengthen the regulatory functions of TEVETA;

e) Improve the overall coordination and management of basic skills and TEVET, including information management systems;

f) Develop appropriate training, assessment and qualifications systems to meet the current and future demands of the labour market;

g) Develop effective and efficient modalities for the provision of training and support services to the micro, small and medium enterprises in order to improve household incomes;

h) Mainstream cross-cutting issues (e.g. HIV and AIDS, gender, disability and environment) in the basic skills and TEVET systems;

i) Expand a sustainable financial resource base




16.6 Implementation, Monitoring and Evaluation Framework

The implementation of the ongoing programmes shall continue to be based on the existing Sector Plan, 2003 to 2007. However, some of the programmes will be adjusted in line with the new vision and goals. Monitoring the progress and impact of the FNDP educational programmes will be done on a regular basis using various methods. This will mainly be based on the following key performance indicators and targets:

a) Net Enrolment Ratios;

b) Completion Rates;

c) Pupil/Student Teacher/Instructor/Lecturer ratios;

d) Teacher/Instructor/Lecturer Qualifications;

e) Gender Parity Index; and

f) District Education Profile Index (number of districts obtaining agreed minimum levels of performance).

In addition, respective education administrators will monitor implementation through specific indicators and targets defined in the respective annual work plans and budgets. Finally, administrators will be expected to carry out monitoring as an integral part of their key functions. The Education and Training SAG will play a supervisory and monitoring role. The main focus of monitoring shall be on the impact of the FNDP interventions.
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